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Abstract 
The objective of the research is to enhancing student’s writing skill on descriptive 
text through authentic material to the Grade Eighth Students of SMP Negeri 3 
Samalantan. Moreover, this research to solve the student’s problem in learning 
writing descriptive text.  This research is a classroom action research using 
Kemmis and Taggrat procedure ; planning of action, implanting of action, 
observing and evaluation analysis and reflection. Triangulation approach 
administered as the technique of data analysis. The participants were students at 
the junior high school grade VIII of SMP N 3 Samalantan in academic year 
2015/2016. The classroom action research conducted in three cycles, each cycle 
consists of two meeting. The result of the classroom action research obtained 
that the authentic material enhanced student’s ability in writing descriptive text. 
Authentic materials do not only increase the student’s achievement on writing 
descriptive text but also bring a joy full learning atmosphere. Moreover, the 
classroom activity became alife. 
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INTRODUCTION 
Learning descriptive writing is ongoing 
process that requires repetition to help 
students learning English. Students at in 
SMP school level are mostly very lack of 
vocabulary and grammar. Therefore, it is 
challenging task facing by English language 
teachers in how to capture the interest and to 
stimulate the imagination of the students 
become more motivated to learn writing. 
The students at grade eighth of SMP 
Negeri 3 Samalantan was hard to start 
writing a descriptive text, because 
descriptive writing is the clear description of 
people, places, objects, or events using 
appropriate details. In this case students of 
VIIIb class cannot write descriptive text. In 
addition, if the teacher ask the students to 
write descriptive text about farmer or   
mining, they are very hard to start wring, 
they cannot write well.  
The authentic material is refering to the 
materials that represent real life situation 
around the student’s life. They include both 
spoken and written language samples. Some 
obvious examples of authentic materials 
such as images, experiences and stories of 
real life around the students life. The term 
“material” can be defined as information, 
objects, etc. while “authentic” can be 
defined as real situation. In short, authentic 
material can be defined as material that 
represent real life situation around the 
students. Some obvious examples include 
images, experiences and stories of real life.  
According to Little John, (1998) cited 
in Rahman (2013:3), states that the term 
“material” can be defined as information, 
objects whereas, “Teaching materials” are 
the lectures, syllabi, texts, useful guidelines 
to get the students involved etc”. Moreover, 
 
 
Jacobson, Degener, & Gates, (2003:1), state 
that authentic materials are print or learner-
contextualized materials and activities used 
in the classroom in ways that they would be 
used in the lives of learners outside their 
classes. Moreover authentic materials 
provide students with the opportunity to 
make use of non-linguistic clues (layout, 
pictures, colors, symbols, the physical 
setting in which it occurs) to help them 
discover the meaning more easily and 
described it into written text.  
Authentic materials can be broadly 
classified into audio, visual, and printed 
materials.  Maroko (2010:8), states the third 
type of authentic materials comprises the 
printed materials.  These include newspapers 
(articles, movie reviews, advertisements, 
astrology columns, sports reports, obituary 
columns, TV guides, recipes, directions, 
notices etc.), restaurant menus, directories, 
minutes of a meeting, memoranda, diaries, 
tourist information brochures and travel 
guides, greeting cards, letters, billboards, 
posters, bus schedules, and forms (medical 
history forms, application forms, tax forms, 
etc.). Moreover, Jacobson, Degener, & 
Gates (2003:63), defined that the teachers in 
using authentic materials, students do not 
always follow expected directions or 
produce expected interpretations.  
Widdowson (1990) cited in Rahman 
(2013:3) stated differentiates between 
authentic and genuine materials. Authentic 
materials are used in their original form as 
they are not changed, but the genuine 
materials are basically the authentic 
materials which are used in a somewhat 
artificial way and adapted from a class, such 
as; jumbled paragraphs, cut out headlines or 
writing a descriptive text, etc.  
Some benefits of the Authentic 
Materials have asserted that authentic 
materials have a positive effect on learner 
motivation in the foreign language 
classroom. The students of EFL or ESL can 
learn or retain their knowledge to write a 
descriptive writing starting from the closer 
or familiar thing like an authentic material. 
Richards & Renandya (2002) cited in 
Rahman (2013:1), states that many times 
course books fail to address the needs of a 
specific group of students. For this reason, 
use of authentic material alongside the 
textbooks better caters to the needs of the 
students.  An authentic material also very 
useful because it is believes that authentic 
text creates a bridge between classroom 
knowledge and a student’s capacity to 
participate in the real world events.  
Therefore, by using authentic materials 
in the writing classroom, a teacher can keep 
the students informed about what is 
happening in the world so they can have 
intrinsic educational value. Maroko 
(2010:10), states authentic materials will 
necessarily add variety to classroom 
activities and support a more creative 
approach to teaching.  Thus, the learners will 
have a chance to practice the skills learnt in 
the classroom in real life situations.  This 
strategy will certainly have a positive effect 
on learner motivation. Hermer (2007:83) 
says, we can use pictures to explain situation 
and concept (for example , a picture of 
someone coming away from swimming poll 
with dripping hair wet hair to show ‘She’ 
just been swimming). Moreover Guariento 
and Mosley (2001:347) cited in Sundari 
(2011:12), say that authentic material is 
significant since it increase the student’s 
motivation for learning, make the learner be 
exposed to the real language as discussed. 
Its imply that the use of authentic material 
for teaching and learning activity give more 
advantages for students at the beginning 
level of the grade 8 of SMP Negeri 3 
Samalantan.  
Teaching means transferring knowledge 
to somebody else, moreover when teacher or 
someone transfers or do interaction with the 
other pupil in the classroom mean teaching 
activity occur. Brown (2007:8),  defines that 
teaching as showing or helping someone to 
learn how to do something, giving 
instructions, guiding in the study of 
something, providing with knowledge, 
causing to know or understand. Moreover, 
Biggs (1991) cited in Suryana (2012:2), the 
concept of teaching divided into three 
 
 
definitions. First in quantitative definition, 
teaching is the transmission of knowledge. 
Second in institutional definition, teaching is 
the efficient orchestration of teaching skill. 
Third in qualitative definition, teaching is 
the facilitation of learning. It is clear that the 
core of teaching is transferring knowledge, 
and facilitating learner to have good 
competence of English skill namely 
listening, speaking, reading and writing. 
Moreover, teaching writing using authentic 
material for writing descriptive text gives 
students more chance to start writing base on 
their closer thing of them or their 
experience. 
Descriptive Writing is the clear 
description of people, places, objects, or 
events using appropriate details. An 
effective description will contain sufficient 
and varied elaboration of details to 
communicate a sense of the subject being 
described. Details used are usually sensory 
and selected to describe what the writer sees, 
hears, smells, touches, and tastes. Mursyid 
(2006:4), says that descriptive text is a kind 
of text with a purpose to give information. 
The context of this kind of text is the 
description of particular thing, animal, 
person, or others, for instance: our pets or a 
person we know well. Moreover Gerot and 
Wignel (1994) cited in Mardiyah, Saunir, & 
Refnaldi, (2013:281), state that a descriptive 
text has purpose to describe about particular 
person, place and thing. It is explained that 
through this text the students can show to 
the reader about physical appearance of 
something clearly. Kizsner and Stephen 
(2011:73) cited in Mardiyah, Sounir, & 
Refnaldi (2013:281), argue that in writing 
description the writer choose words that 
draw a figure of the reader. They add that 
the languages should surface a vivid 
impression of what you have seen, heard, 
smelled, tasted or touched. Thus opinion tell 
us that descriptive writing describe about of 
what the students have seen, heard, smelled, 
tasted or touched in their life.  
Langan (2012:276) cited in  Mardiyah, 
Sounir, & Refnaldi (2013:281), explain that 
to describe about something the writer 
should choose “word picture” as vivid and 
as real as possible. Kizner and Stephen 
(2011:73) cited in Mardiyah, Sounir, & 
Refnaldi (2013:281), argue that in writing 
description the writer choose word that draw 
a figure for the reader. They add that the 
languages should surface a vivid impression 
of what you have seen, heard, smelled, 
tasted or touched. It is very clear that 
something that have ever seen, heard, 
smelled, tasted or touched are represented in 
the authentic material.  
Allwright (1982) cited in Rahman 
(2013:1) claims that, sometimes classroom 
teachers need to provide different materials 
so that they can bring in variety into the 
activities. For example, in the online journal 
of using comic strip to teach narrative 
writing the students can recall they short 
term memory or long-term memory. Joyce, 
Weil, & Calhoun (2009:195), state that 
short-term memories are often associated 
with sensory experiences of various kinds, 
long-term memories recall we may associate 
thing according to episodic cues- that has to 
do with the sequences of experience to 
which we have been exposed.  Rabideau 
(1993) cited in Rahman (2013:1), refers to 
the use of comic strips, which motivate the 
learners to work around it and build up a 
written piece of work where the learners find 
interesting ways to express their ideas. 
Moreover, there are different types of 
writing such as essay, short stories, 
paragraph, project work etc. Linda Gerot, 
Peter Wignell (1994) cited in Mursyid 
(2006:4), say that the social function of 
descriptive text is to describe a particular 
person, place, or thing.    In short, we can 
say that the descriptive text is it differs from 
report that describes things, animals, 
persons, or others in general.  
The generic structure of descriptive text 
consists of identification and description. 
Hammond, (1992)  cited in Mursyid 
(2006:4), say that the generic structure of 
descriptive text consists of identification and 
description. 
The Identification is to identify the 
phenomenon shown in authentic material to 
 
 
be described while the description is a parts, 
qualities, characteristics, etc of the 
phenomenon of the authentic material. The 
language feature is tense of simple present 
tense. However, sometimes it uses past tense 
if the thing to be described doesn't exist 
anymore.  
The following are the steps of teaching 
writing through authentic material suggested 
by Hammond (1992) as in Mursyid 
(2006:pp. 4-5): as follows: First, Focus on 
specific participants, Eg. (My English 
teacher, Andini's cat, My favourite place). 
Second,  use of simple present tense. Third, 
use of simple past tense if extinct. Fourth, 
verbs of being and having relational 
processes'. Eg. (My mum is really cool, she 
has long black hair). Fifth, use of 
descriptive adjectives. Eg. (strong legs, 
white fangs. Sixth, use of detailed noun 
phrase to give information about the subject. 
Eg. (a very beautiful scenery, a sweet young 
lady, very thick fur). Seventh, use of action 
verbs 'material processes'. Eg. (It eats grass, 
It runs fast). Eighth, use of adverbials to 
give additional information about behavior. 
Eg. (fast, at tree house), and ninth, use of 
figurative language. Eg. (John is as white as 
chalk). These steps can  be used to evaluate 
a writing on descriptive text or the writing 
section of a language course to make sure 
that learners are getting a good range of 
opportunities for learning.  
Joyce, Weil, & Calhoun (2009:144), 
state a sequence of the picture-word 
inductive model for beginning reading and 
writing (the relationship among real thing, 
“picture, words, letters, sentences and 
paragraph). Here are the sequences of 
picture-word inductive model for beginning 
writing model: a) Select a picture. b) Have 
students identify what they see in the 
picture. c) Label the picture parts identified. 
The teacher draws a line from the picture to 
word, says the word, spells the word and 
points to each letter with her or his finger or 
marker, says the word again, and students 
spell the word with the teacher. d) 
Read/review the picture-word chart. e) Have 
students classify the words into a variety of 
groups. Identify common concepts in the 
words to emphasize with the class as whole. 
The students read the words by referring to 
the chart if the word is not in their sight 
vocabulary. f) Read/review the picture-word 
chart (say, spell, and say). g) Add word, if 
desired, to the picture-word chart and to the 
word banks. h) Have students think of a title 
for their picture-word chart. The teacher 
leads students to think about the evidence 
and information in their chart and about 
what they want to say about this 
information. i) Have students generate a 
sentence, sentences, or a paragraph directly 
related to their picture-word chart. Students 
may classify group-generated sets of 
sentences. The teacher models putting the 
sentences together into a good paragraph. j) 
Read/review the sentences or paragraph. 
There are six steps of writing 
descriptive text.  These steps are suggested 
by Harmer (2007: pp.117-118) as follow: 
Stage 1. Students are asked to choose one 
from list of topics such as the 
benefits/dangers of mass tourism, 
whether banning things ever 
works (such as gangster rap 
lyrics, etc), answer to words 
poverty, freedom to choose (e.g. 
smoking, gun ownership, etc), or 
whether parents should be liable 
for the action of their children. 
Alternatively, they can choose a 
topic of their own. 
Stage 2. Students are asked gather 
information from a variety of 
source including in the case of 
the example above. The module 
of the course book the text occurs 
in, library, the internet (the 
teacher can give students lists of 
websites - rather as happened in 
the web quest), CD-ROM 
encyclopedias, magazine articles, 
TV and radio programmers, and 
anyone they would like to 
interview. 
Stage 3. Students plan their reports, they 
should decide what to include, 
what order to put it in (after 
looking back at the report they 
studied) and what their 
conclusion will be. 
Stage 4. Students write a draft of their 
report. 
Stage 5. Students check through their report 
in order to decide how effective it 
is and correct any language 
mistakes. 
Stage 6. Students write their final report 
(they may repeat stage 4 and 5 
more then one) 
 
METHOD OF RESEARCH 
  
The design of this study is classroom action 
research. Whitehead & McNiff, (2006:13) 
stated that, In classroom action research, 
the focus swings away from the spectator  
researcher and onto the practitioner 
researchers. Practitioners investigate their 
own practice, observe, describe and explain 
what they are doing in company with one 
another, and produce their own explanations 
for what they are doing and why they are 
doing it. Practitioner researchers already 
know what they are doing in their everyday 
lives in the sense that knowledge is 
embodied in what they do. Moreover, Burns 
(2010:2), explains that Action Research 
involves taking a self-reflective, critical, and 
systematic approach to exploring your own 
teaching contexts. This classroom action 
research used Kemmis & McTaggart (2007), 
in which each cycle consists of four steps: 
planning of action, implanting of action, 
observing and evaluation analysis and 
reflection as shown in the figure below. 
  
 
.  
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Figure 1. 
 Action Research Procedure (Adapted from Kemmis & Taggart) 
 
Based on the existence problems 
mentioned in the background, the actions 
were planned   to overcome the problem and 
to build improvement by designing strategy 
which considers promote students to be 
more active   and to involve them   in 
Plan 
Action 
Observe 
Reflect 
Observe 
Reflect 
Action 
Revised 
Plan 
CYCLE 1 
CYCLE 2 
process of learning. At this stage, the 
researcher prepares some instruments, 
namely syllabus, learning material, lesson 
plan, observation checklist, field note and 
test. This stage includes identifying and 
limiting the topic, reviewing related 
literature, and developing a research plan. 
The research plan includes the research 
proposal, lesson plans, teaching materials, 
field notes (observation records), and 
scoring table.  
Acting is the implementation of the 
planning that has already been made by the 
researcher as the teacher. In this step, the 
teacher presents the material, media, and 
technique or strategy which is prepared in 
the lesson plan for the students in the 
classroom. The researcher thought the lesson 
that had already been prepared. The 
researcher applied the story mapping 
strategy to help the students in 
comprehending descriptive text. The time 
teaching allocation was divided into three 
parts: Opening activity, periods of teaching 
reading activity and closing activity. The 
allocation time was 160 minutes for one 
cycle or 4x40 minutes (two meeting each 
cycle).  
In this step, the researcher collaborates 
with the collaborator in observing the 
teaching learning process. Here, the 
collaborator is who took notes for 
everything happened in the classroom. The 
collaborators observed the student 
involvement in process of learning which 
was guided by Student observation sheet. 
The collaborators   also take notes of any 
events about some matters may happen 
beyond expectation or preparation which 
becomes the enrichment to gather the data 
by using field note observation. 
In the reflecting, the researcher and the 
collaborator analyzes, synthesizes, interprets 
and evaluates the information which are 
obtained from the classroom observation 
activities and the notes taken by them. The 
result of the reflection was used to determine 
what should be done in the next cycles. At 
this point, reflect on, evaluate and describe 
the effects of the action in order to make  
sense of what has happened and to 
understand the issue have explored more 
clearly. Moreover, it’s may decide to do 
further cycles of Action Research or to 
stopp the Action Research  
This classroom action research was 
done at SMP Negeri 3 Samalantan 
kabupaten Bengkayang. The participants of 
this research were the students of class 
VIIIb of SMP Negeri 3 Samalantan 
kabupaten Bengkayang in academic year 
2015/2016. The total number of students 
were 35 students that consist of 16 Males 
and 19 females. This action research was 
done in three cycles, where each cycles 
consists of two meeting. The time of the 
implementation the classroom action 
research as follows; The first cycle was 
conducted on 26th October 2015. The 
second cycle was on 2nd November 2015 
and the third cycle was on 16th November 
2015. Each cycle consist of two,,meetings. 
 
RESULT OF THE ACTION 
RESEARCH  
 
This classroom action research was 
conducted in three cycles that covered 
planning, action, observe and reflection 
every cycle. Below was the result  every 
cycle  
Result of Cycle 1 
The following was the data on the 
students and teachers during the 
implementation of the action on the cycle 1. 
In the first meeting of the cycle 1, the 
student’s behavior in learning English using 
churct of Samalantan was not interest, not 
focused, less participation, and less 
presentation. It is because the students were 
not so enthusiastic in learning although the 
materials were very familiar to them. In 
other side the students were confuse how to 
start writing descriptive text. It can be seen 
the graphic below. 
 
 
 
  
Graphic 1. 
The Students' Behaviors in the 1st meeting of the cycle 1 
 
 
From the data shown that the attitude 
and behavior of students was low and tend 
to passive learners. There was about 57, 14 
% or 20 students were not interest, not 
focused, not participated and not presented. 
And there were about 42, 86% or 15 
students shown their interest, they are 
focused, participated and presented on 
learning. It can be concluded that the first 
meeting of cycle 1 the students behavior on 
learning English on writing descriptive texts 
was low. Moreover the student’s 
achievement also is low. Below is the chart 
of the student’s achievement. 
 
 
Chart 1. 
The Students' Achievements on writing descriptive text of the 1st   
Meeting of cycle 1 
 
 
From these data, there are  34,29 % or 
about 13 students passed KKM of English 
lessons. The score achievement of the 
students varies from 75 to 80 of the potential 
score 100 and 65,71% or 22 students felt. 
On the other side, the teacher's ability to 
perform actions during the process The 
following chart was the teacher's pedagogic 
knowledge in English language learning.  
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Chart 2. 
Teacher's Pedagogical Knowledge in the 1st  meeting of cycle 1 
 
From these data the teacher had not 
applied 20% of pedagogic knowledge, 
namely, Using feature of language in 
teaching, Using generic structure in 
teaching, Nurturing student’s enthusiasm 
and motivation to learn, Facilitating 
students to involve in using language 
skills; listening, speaking, reading and 
writing,  and Supporting the students who 
cannot fulfill the task. In this case, the 
teacher forgot to explain the features of 
the language, gave instruction lengthy 
and unclear, and forgot to give follow-up 
activities. Then, there was 33, 33% aspect 
of pedagogical knowledge that the 
teacher did sufficiently and 46, 67% the 
teacher done well. In this case, the teacher 
manage time, facilitated students to 
interact, show the media interest, 
facilitated a fun atmosphere, supported by 
low student, creating activities to engage 
students use language skills, providing 
individual attention and monitoring 
student learning.   
At the second meeting of cycle 1, 
there was an improvement of the 
student’s behavior in learning English on 
descriptive text. This is because the 
student begun to identify the things that 
was used in teaching learning process. the 
teacher changed the picture of the 
authentic material by Rumah betang  
(Dayakness traditional house). The 
student’s behavior increase from 42, 86% 
or 15 students to 48, 57% or 17 students 
shown their interest, attention, 
participation and presentation. In the 
second meeting, teachers no longer use the 
same image as in the first meeting of the 
cycle 1. It is to aim to provide color or 
types of objects classified as authentic 
material. The teacher’s pedagogical 
knowledge is  20% not done  to 33,33% 
done sufficiently, 46,67% done well to 
13,33% not done  33,33% done sufficiently 
and 53,34% done well. Moreover, the 
student’s achievement on descriptive text 
also increases from 59, 06 or 34, 29% to 
68, 17 or 48, 57% passed the KKM of 
English lesson. Overall the data obtained 
during the implementation of the action on 
the cycle 1, 48, 57% of the total 
participants students were not reached 
KKM.  
Result of Cycle 2 
The following is the data on the 
students and teachers during the 
implementation of the action on the cycle 
2. In the first meeting of the cycle 2, the 
student’s behavior in learning English 
using authentic material (Rice field) was 
not interest, not focused, not participate, 
and less presentation it can be seen the 
graphic below 
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Graphic 2. 
The Students' Behaviors in the 1st meeting of the cycle 2 
 
The above data shows that begun to 
have average to good behavior because more 
then half of the students shown their positive 
behavior. There are 19 students or 54, 29% 
of the total participants shown their interest, 
attention, participation and presentation. 
While 16 students or 45, 71%   did not show 
their interest, attention, participation and 
presentation well. In short the student’s 
behavior in the middle position.  
The student’s achievement on the first 
meeting of cycle 2 was increase, it is 
because the students of class VIIIb of SMPN 
3 Samalantan smoothly able to use their 
existing knowledge through teacher’s guide. 
The students wrote their descriptive text in 
simple paragraph consist of 1 to 2 
paragraphs. Each paragraph consists of 5 to 
7 sentences.  The result of the student’s on 
the writing descriptive text can be seen in 
the following graphic. 
 
Chart 3. 
The Students' Achievements on descriptive text of the 1st  meeting of cycle 2 
 
The data shown that more then half of 
the total participants of the action research 
could reach or passed the KKM of English 
lesson. The student’s mean score increased 
from 68, 17 to 71, 14, or there are 54, 29% 
of the total participants passed the KKM. It 
is concluded that the student’s achievement 
increased 2, 97. This improvement was 
made as a result of the outcome of reflection 
conducted between teacher and observer. 
Moreover, the students and the teacher 
worked in good manner. In short, the 
treatment to enhance the student’s writing 
ability on descriptive text worked.  
The observations indicate that there are 
some findings from the teacher's ability to 
perform an action during the process of 
student learning that were written in the 
observation and field notes. In this case, the 
teachers could implement pedagogical 
knowledge about teaching writing 
descriptive text. The following graphic was 
the teacher's ability in implementing the 
pedagogic knowledge in English language 
teaching. 
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Chart 4. 
Teacher's Pedagogical Knowledge implementation in the 1st meeting of cycle 2 
 
The above data showed that, the 
implementation of the pedagogical 
knowledge of teacher in teaching English 
on descriptive text reaches 60% done well. 
There is 13, 33% the teacher did not 
implement. In this case the teacher did not 
facilitate the students to involve in using 
language skills; listening, speaking, reading 
and writing and did not support the 
students fulfill the task as well.  
At the second meeting of cycle 2 in 
implementing an authentics material for 
teaching descriptive writing to the grade 
eight of SMP Negeri 3 Samalantan 
kabupaten Bengkayang, there was an 
improvement of the student’s behavior in 
learning English on descriptive text. This is 
because the students could identify the 
things (Bethesda Serukam Hospital) that 
were used in teaching learning process.  
The second meeting of cycle 2 in 
implementing an authentics material for 
teaching describtive writing to the grade 
eight of SMP Negeri 3 Samalantan 
kabupaten Bengkayang, the teacher 
changed the picture of the authentic 
material by Bethesda Serukam Hospital. 
The student’s behavior increase from 54, 
29% or 19 students to 65,71% or 23 
students shown their interest, attention, 
participation and presentation. In the 
second meeting, teachers no longer use the 
same image as in the first meeting of the 
cycle 2. It is to aim to provide color or 
types of objects classified as authentic 
material. The teacher’s pedagogical 
knowledge implementation increased from 
13, 33% not done 26, 67% done 
sufficiently 60% done well to 6, 67% not  
done 30% done sufficiently and 63, 33% 
done well. It is conclude that the increased 
reach 3, 33% of pedagogical knowledge. 
Moreover, the student’s achievement on 
descriptive text also increases from 71, 14 
or 54, 29% to 79, 6 or 68, 57% passed the 
KKM of English lesson. Overall the data 
obtained during the implementation of the 
action on the cycle 2 there are students who 
have not reached KKM was 31, 43% of the 
total participants. It is concluded the next 
cycle or cycle 3 was necessary to enhance 
the student’s achievement on writing 
descriptive texts.  
The Result of Cycle 3  
In the first meeting of the cycle 3 in 
implementing an authentics material for 
teaching describtive writing to the grade 
eight of SMP Negeri 3 Samalantan 
kabupaten Bengkayang, the student’s 
behavior in learning English about 
descriptive text using authentic material 
(Gereja Samalantan) attacked the student’s 
interest, attention, participate, and 
presentation in the classroom activity.  80% 
or 28 students of the participants actively 
involved in teaching learning process and 
there are 20% or 7 students less involved in 
the teaching learning process.   
The students wrote the descriptive text 
using punctual generic structure in the 
paragraph. The descriptive text about 
Gereja Samalantan consists of 2 to 3 
paragraphs functually. It can be seen the 
following graphic of the student’s behavior 
in writing descriptive text through 
authentic materials. 
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 Graphic 3. 
The Students' Behaviors in the 1st meeting of the cycle  3 
 
The above data shows that there are 
7 students or 20% shows low behavior in 
lessons in the classroom. In this case the 
7 students less participation in 
presentation the classroom activity. They 
were shay to presents their work in front 
of the classroom. While the 28 students 
or 80% shows a good attitude. The 
student’s achievement on the first 
meeting of cycle 3 was increase. The 
students wrote their descriptive text in 
simple paragraph consist of 2 to 3 
paragraphs. Each paragraph consists of 5 
to 7 sentences. In this case, mostly the 
students busy worked individually, or 
worked in their group.   The result of the 
student’s on the writing descriptive text 
can be seen in the following graphic.
 
 
Chart 5. 
The Students' Achievements on descriptive text of the 1st  meeting of cycle 3 
 
The data shown that almost of the 
total participants of the action research 
could reach or passed the KKM of 
English lesson. The student’s mean score 
increased from 79, 6 or 68, 57% to 82, 63 
or 77, 14% of the total participants. It is 
concluded that the student’s achievement 
increased 3, 03. In short, the treatment to 
enhance the student’s writing ability on 
descriptive text worked. In the first 
meeting of cycle 3, the teacher 
implemented the pedagogical knowledge 
and teaching learning process run very 
well because the teacher implement the 
pedagogical knowledge well. The 
following graphic was the teacher's 
ability in implementing the pedagogic 
knowledge in English language teaching. 
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Chart 6. 
Teacher's Pedagogical Knowledge implementation in the 1st meeting of cycle  3 
 
The above data shown that the 
teacher run the teaching learning process 
very well because 96, 67% of the 
components of teacher are pedagogical 
knowledge implemented in the classroom 
activity.  There is 3, 33% was not 
implemented by the teacher that is the 
point of using generic structure . At the 
second meeting of cycle 3 the teacher and 
the observer reflex the result of the first 
meeting of cycle 3.  
It is concluded that the student’s 
behavior, achievement and the teacher’s 
pedagogical knowledge implemented in 
the classroom activity. Therefore, overall 
action research mostly completed in three 
cycles. The student’s behavior increase 
from 80% to 91, 43%. In short, the 
student’s behavior is good. The student’s 
achievement on descriptive text, also 
increase from 77, 14% to 100%. It means 
that all the students of class VIIIb passed 
KKM. The increased of the student’s 
achievement reach 22,86%. The means 
score of the students are 82,63 for first 
meeting and 87,4 for second meeting of 
cycle 3. In short the mean score increased 
4,77. On the other hand the application of 
pedagogical knowledge of teachers in 
implementing the learning is almost 
perfect, this is because 16, 67 % done 
sufficiently and 83, 33% done well. All 
of the components of the teacher’s 
pedagogical knowledge implemented in 
the classroom activity and the field note 
of the observer shown that the teacher’s  
pedagogical knowledge and student’s 
behavior no more suggestion. From the 
data obtained during the implement of 
the cycle 1 to cycle 3 concluded that the 
implementation of the action is done 3 
cycles. This is because the target and 
setting on the planning of classroom 
action research has been achieved well 
 
CONCLUSION AND SUGGESTION 
 
Conclusion  
The results of classroom action 
research has been described, it can be 
concluded that the problem in this 
research is the effort to improve the 
student’s ability to write descriptive text, 
then the teacher offer a teaching aid that 
is using authentic materials to enhance 
student’s writing on descriptive text in 
form an action research which start from 
planning, acting, observing and 
reflecting. 
The use of authentic materials in this 
research helped students to interact with 
the picture of the authentic materials and 
develop understanding of authentic 
materials by summarizing ideas from the 
authentic materials and writing 
something interesting from the authentic 
materials. The conducive learning 
atmosphere could promote motivation for 
students to involve in the learning 
activity and improve their ability on 
writing. From the teacher   observation 
sheet showed that the improvement of the 
73.34%
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3,33%
done well
done sufeciently
not done
 
 
teacher teaching practice increased   from 
the first to the second and third cycle. It 
is indicated that the classroom action 
research did not only to improve student 
process of learning but also helped 
teacher to do reflective practice.  
Suggestion 
Based on the result of the research 
finding in this study, the researcher 
would like to give some suggestion for 
the teacher, the students, and also the 
other researcher as follows:  
The English teacher of the eighth 
grade students of SMP N 3 Samalantan 
Kabupaten Bengkayang was suggested to 
keep on motivating their students to 
improve  the student’s writing on 
descriptive text. Give the students more 
exercise in writing descriptive text by 
using variety of authentic materials. 
Therefore, the students can broaden their 
knowledge in writing descriptive text. 
Besides authentic material readily 
identified or observed due to objects that 
are used as materials familiar to the 
students. Another thing that can be 
obtained from the use of authentic 
materials is promoting things that are 
local to other. 
 
REFERENCES 
Brown, H. D. (2007). Principles of 
Language Learning and 
Teaching. Fifth Edition. Pearson 
Longman. San Francisco State 
University. 
Burns, A. (2010). Doing Action 
Research In English Language 
Teaching. A Guide for 
Practioners. ESL & Applied 
Linguistics Professional Series. 
Routledge. New York and 
London. 
Harmer, J. (2007). How to Teach 
English. New Edition. Pearson 
Longman. 
Jacobson, E., Degener, S., & Gates, 
V. P. (2003).Creating Authentic 
Materials and Activities for the 
Adult Literacy Classroom. A 
NCSALL.Press 
Joyce, B., Weil, M., & Calhoun, E. 
(2009). Model of Teaching. 
Eighth Edition. Pearson 
Education, Inc. 
Kemmis, S., & McTaggart, R. (2007). 
Participatory Action Research. 
In Denzin, & Lincoln, 
Participatory Action Research. 
Communicative Action and 
Public Sphere (pp. 271-280). 
Denzin&Lincoln Stratetgies. 
Mardiyah, D., Saunir, S., & Refnaldi. 
(2013). The Second Grade 
Student's Ability in Writing A 
Descriptive Text at SMPN 1 
Candung. English department of 
Language and Art State 
University of Padang , 281 
Maroko, G. M. (2010). The Authentic 
Materials Approach in the 
Teaching of Fuctional Writing in 
the Classroom. Reinelt, R. (ed) 
(2010). The New Decade and 
(2nd) FL Teaching; The Initial 
Phase. Rudolf Reinelt Research 
Laboratory EU Matsuyama, 
Japan , p.71-87 
Mursyid, M. (2006). English Learning 
Hand Out for Grade VIII. 
Learning Decriptive Text. SMPN 
1 Karangdadap. 
Rahman, M. (2013). Using Authentic 
Material in the Writting 
Classess: A Tertiary Level 
Scenario. Departement of 
English and Humanities (ENH). 
BRAC University. 
Sundari, S. (2011). The Effectiveness of 
Pictures as Authentic Material to 
Improve Student's Writing in 
Descriptive Text. A Case Study of 
8th Grade of MTs Plus Raden 
Paku Trenggalek. AThesis. 
English Departement Faculty of 
Humanities. Airlangga 
University. 
Suryana, Y. (2012). Teaching Writing  
Descriptive Text by Using Direct 
Method at First Grade Students  
 
 
Handbook for Practioners.  
 
of SMPN 2 Pedes KArawang, 
English Education Study 
Program Language and Art 
Department (STKIP) Siliwangi 
Bandung , 2. 
Whitehead, J., & McNiff, J. (2006). 
Ection Research Living Theory. 
SAGE Publication 
 
